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Today’s Plan 

 Beyond checklists 
 
 Reframing source evaluation 

 --Searching is strategic 
 --Information creation as a process 
 --Scholarship is a conversation 

 



What do we want students to be able to do? 
 
 
Librarians and faculty agree 
that source evaluation is an 
important part of 
research…. 
 
But—ask faculty about 
student learning outcomes 
and you get a variety of 
responses.    



What We Hear from Faculty at AU 

“I want students to be able to 
distinguish between popular 
and scholarly sources.” 
 
“I want students to be able to 
distinguish good websites from 
bad.” 
 
“I want students to be able to 
identify credible, reputable 
sources, whether on the web 
or in print.” 
 



Standard Three: The information literate student evaluates 
information and its sources critically and incorporates 
selected information into his or her knowledge 
base and value system. 
 

Performance Indicator: The information literate student 
articulates and applies initial criteria 
for evaluating both the information and its sources. 

 
Outcome: Examines and compares information from 
various sources in order to evaluate reliability, 
validity, accuracy, authority, timeliness, and 
point of view or bias 

Source Evaluation and IL Competency Standards 



Many of us organize evaluation criteria into checklists… 

Look familiar? 



A Question for Our Audience: 

What concerns do you have with using checklists?  
What are the challenges with using them? 



Our concerns with checklists 
Not authentic 
Inhibits meaningful conversation/discussion 
Promotes simplistic/dualistic thinking 
Focuses on “surface” characteristics 
Does not consider information need 
Some lists of criteria use circular reasoning 
Familiarity with criteria ≠ability to apply 

criteria effectively 
Criteria change according to discipline 

 
 
 
 
 

 
 



This is when we knew we had to try another approach… 
 



We inhabit a rich information ecosystem…. 

 
 
 

 
 

 
 

 BUT—the students we meet in our classes 
struggle to find information that is useful to 
them 

 
 How can we frame source evaluation in such a 

way that the importance of matching 
information source to information need is 
brought into focus? 

  



Active Learning Exercise #1 
Searching is Strategic 

 



Instruction scenario 
 Library instruction for students writing “position” paper 
 Students required to find multiple sources that support 

their claim/position 
 Students expected to be “strategic” about research  
 Students should recognize that they can do different things 

with information  

Sample assignment prompt: “You want the research to serve you--not the other way 
around--so embark on your research with an agenda.  Do you need to establish that 
your topic is actually one worth choosing?  Do you need some evidence to back up one 
of the reasons you have come up with, that you can't make convincing simply with your 
own analysis and examples?  Do you need to put forward someone else's reason for 
context, or as a counterargument?  Look for what you need.” 
 



Learning Outcomes 

 Identify their information need 
 
Recognize that sources of information vary by 

content  
 
Evaluate the appropriateness of different kinds 

of sources (and content) in relation to their 
information need 

 
 
 
 

Students will: 



Lesson Plan 

 Introduction: Source evaluation involves making 
choices 

 
 Information sources vary by content 
 --As a class, generate a list of information content 
 found on the web   
 --4 student groups: Each group records on a 
 whiteboard the information content of one of  the 
 following  sources: (1) reference works, (2) books, 
 (3) magazine articles, & (4) scholarly journal 
 articles 

 
 
 
 
 



Lesson Plan (cont.) 
 Using Information: Research Scenarios 

 --Same 4 student groups– each group assigned a 
 different research scenario 
 

 --Working with their assigned research scenario & 
 the content lists generated by the class, each student 
 group will select (at most) 3 kinds of information 
 they believe would be useful 
 
 --Each group will locate one source that is relevant 
 to their research scenario AND that contains at least 
 one type of information they identified as useful. 
   Each group reports to the class. 

 
 



Research Scenario #1 
You are writing a paper about the activist role that social media 
has played in community responses to violent encounters 
between police and African-Americans over the past year.  You 
know this is not the first time social media has sparked political 
action.  You are looking for background information—i.e., basic 
facts about other key events, movements, etc. that would help 
place this phenomenon in context. 



Research Scenario #2 

You are writing a paper that examines the media’s portrayal of 
Michael Brown.  You are looking for concrete examples you can 
analyze to support your claim that the media’s coverage of 
events in Ferguson, MO expresses—and contributes to—biases 
and stereotypes. 
 



Research Scenario #3 
You are writing a paper about the capacity of social media to effect 
social change.  The power of this medium seems indisputable, but 
your prof mentioned that the long term impacts of digital activism 
are up for debate.  Does digital activism produce engaged citizens 
or armchair activists? You need to inform yourself about the key 
claims of this debate so that you can address these in your paper.  



BEAM Model (Bizup, 2008) 

What could a writer do with this source? by Kristin M. Woodward/Kate L. Ganski is 
licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

http://guides.library.uwm.edu/e102/ebsco
http://guides.library.uwm.edu/e102/ebsco
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/


Framing the Activity for Students 

 Information is everywhere.  
You have choices to make 
about what information to 
use. 
 

 There is no “best source” of 
information.  The 
appropriateness of a source is 
determined by your 
information need. 

 
 



Opportunities 

 You, the instructor, are more likely to hear—and be able to 
address—the reasons why students choose the sources they 
do. 

 
 An empowering message for students: You are not only 

consumers of information but also producers of scholarship. 
 

 Students begin to discover that no one source—whether 
popular or scholarly— is likely to meet all their information 
needs.  It is often necessary to consult multiple sources to 
become informed about an issue.  

 
 
 
 
 
 
 
 
 



Be Prepared 

 As with any student-driven activity, be prepared to 
probe student responses, ask for reasons why, etc. 

 
 Check in with student groups to be sure they are 

focusing on the research scenario.  Identifying 
information need is a key element of this activity. 

 
 Be sure students consider the purpose of the 

information they are seeking.  This part of the exercise 
calls for students to be strategic about research.  They 
have a tendency to skip over this step. 

 



Active Learning Exercise #2 
Information Creation as a Process 
 



Instruction Request: “teach students the differences in popular and 
scholarly sources.  Be sure to cover the peer-review process and 
why scholarly sources are more reliable” 

The popular v. scholarly class 

Flickr: Pimkie  CC BY-SA 2.0 

https://creativecommons.org/licenses/by-sa/2.0/
https://creativecommons.org/licenses/by-sa/2.0/
https://creativecommons.org/licenses/by-sa/2.0/


Students’ takeaway from a session taught using a 
checklist approach 
 
A “good” article is… 
 
recently published 
for an academic audience 
written by someone with a PhD 
found in a library database, or on a .gov , .edu, .org website 
filled with charts and data 
backed up with a long list of references 
not biased, persuasive, or entertaining 

Blog 
Post 

Magazine 
Article 

Scholarly 
Article Not that good

  

Better 
Best 



My takeaway 
 
It’s possible for students to evaluate a source and determine whether they 
should use it for their assignment, without reading it. 



Learning Outcomes 

Students will recognize how the information creation process can 
serve as an indicator of authority 
 
Students will recognize that instant publishing found on the web 
(e.g., breaking news, social media) comes at the cost of accuracy, 
while the thorough review & revision process of a book often 
comes at the cost of currency. From ACRL Framework, Revision #2, 
06/17/14 
 
Students will recognize that the value accorded a source’s 
authority, accuracy and timeliness will vary based on the 
information need. 



Planning & Set-up 
• Break students up into groups of 3 or 4. 
• Pre-chosen examples of  
  
 Blog post 
 
 Newspaper article 
 
 Magazine article 
 
 Scholarly article 
 

 
 

• Examples should coincide with class topics  
 

Pixabay CC0 Public Domain 

http://pixabay.com/en/planning-plan-adjusting-aspirations-620299/


Blog Post 



Newspaper Article 



Magazine Article 



Scholarly/Peer-Reviewed 
From: Israel 
Affairs, 8(1/2), 
2001 



Activity Questions 



Q1: Research Process 



Q2: Review & Revision Processes 



Pairing Class Responses 

Blog 

Blog 





How does your source’s research, 
review, & revision processes impact 
whether you would use it for this 

assignment? 



Points to consider 

http://cognitivedesigner.com/wordpress/wp-content/uploads/2010/10/point-a-b.jpg 



Active Learning Exercise #3 
Scholarship is a Conversation 
 



Class Activity 
Students will: 
 
 Recognize that knowledge can be organized 

into disciplines/scholarly communities 
 
 Determine which disciplines/scholarly 

communities best meet information need 
 
         Aka “Show them Subject Databases” 

 
 
 
 





http://www.youtube.com/watch?v=ZsoMnn7oaPo


Student Instructions 
 
• Create a “family name”  
• Review abstract and highlight important 

keywords/concepts 
• Using the Databases by Subject page, determine 

the top 3-5 subject areas that BEST address your 
abstract‘s topic/are MOST appropriate for your 
abstract’s topic 



Abstract: After the former University of Pennsylvania 
assistant professor Kristen Stromberg Childers was 
denied tenure four years ago, she raised an eyebrow 
over what she read in her personnel file.  Faculty 
members judging her tenure case called hers a 
“complicated case” in which it was “especially hard to 
judge productivity” because she had taken two rounds 
of maternity leave and family medical leave to tend 
to her oldest child’s medical issues. Childers is now 
filing an unusual lawsuit that alleges the university 
discriminated against her because of her gender and 
child care responsibilities.  The alleged discrimination 
is a violation of the Civil Rights Act or 1964. 

 



A group of librarians said: 
 
• Teams head-to-head 
• Score keeper (Instructor) 
• Which team goes first?  Coin toss. 
• Back and forth 
• Winning teams receive fabulous library prize  
 



Benefits/Challenges 
 

• Active/competitive participation 
• Students begin to situate themselves in their own 

discipline 
• Opportunity for informal/formal assessment 
• Takes work to set up on front-end 
• Must be “present” throughout session 
• Need time for in-class follow-up 
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Thank you! 
 

Juliet Rumble rumbljt@auburn.edu 
 
Toni Carter  tcd0006@auburn.edu 
   @edubrarian01 
 
Nancy Noe  noenanc@auburn.edu 
   @NancyNoeWDE 
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