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About

The AAEEBL ePortfolio Review (AePR) invites you to submit articles and reports covering the
broad area of eportfolio use. We publish articles about pedagogy, research, technical, and or-
ganizational issues bi-annually. Our readership includes eportfolio practitioners, administrators,
and students. AePR is an online journal serving the needs of the global eportfolio community and

seeks to promote portfolio learning as a major way to transform higher education.

The AePR is a theme-based journal; therefore, acceptance is competitive. After a paper proposal
has been accepted for a specific issue, the authors are paired with one of our peer reviewers.
Paper proposals submitted for a current issue may be considered for a subsequent issue if it fits

the upcoming theme.

Article Types

We're por’ricu|or|y interested in the Fo||owing types of articles:

+  Longer articles (3,000 to 5000 words) about practical research, administrative reports, or case
studies with generalizable results - again, not as peer-reviewed research but as reports.

+  Short articles (1,000 to 1,500 words) discussing a case study at an institution/course, offering advice
and opinions to other eporhco|io practitioners.

+  How-to articles, tutorials on specific tools or approaches (500 to 1,500 words).

+ Interviews (500 to 1000 words) with key individuals directly involved with the use of eportfolios.

+  Announcements (up to 300 words) of items regarding the use of eportfolios in the field

For further details about making paper proposals, see page 65.

AAEEBL, AePR, and The AAEEBL ePortfolio Review are registered trademarks.

Copyright © 2018 by AAEEBL. Materials may be photocopied for noncommercial use without
written permission provided appropriate credit is given to both AePR and the author(s).
Permission to republish must be sought in writing (contact editor@educause.edu). Statements of
fact or opinion are made on the responsibility of the authors alone and do not imply an opinion
on the part of the AAEEBL Board of Directors, staff, or members.
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From the AAEEBL Board

Welcome Readers,

We are glad that you have joined us for another issue of the AAEEBL ePortfolio Review.  Previous issues
focused on perennial eportfolio topics, including evidence-based learning, high impact practices, assess-
ment practices, and reflection. These are all core topics of tremendous importance to those engaged with
eportfolio work. This issue, however, is focused on an area of emerging interest: eportfolio use outside of

the classroom.

The topic is of growing inferest in a number of contexts. As an example, the American Association of
Collegiate Registrars and Admissions Officers (AACRAQ) and NASPA: the Association of Student Af-
fairs Professionals have again been funded by the Lumina Foundation to continue their Comprehensive
Learner Record work. In their new call, they specifically cite eportfolios as an example of how modern
technology can be leveraged to capture and display a rich set of information regarding a range of student

accomplishments and activities.

In January 2018, during the opening keynote to AAC&U's 9" Annual Forum on Digital Learning and
ePortfolios, Amelia Parnell, Vice President for Research and Policy at NASPA, described the next big op-
portunity for eportfolios as "documenting engagements.” She underscored the need to provide students
with strategies, tools, and opportunities to document their co-curricular involvement. Further, given the
evidence regarding equity and inclusion that contributed to eportfolio’s selection as an 11" high impact
practice and the data regarding how co-curricular engagements positively impact students” persistence,
Parnell pondered how we can include more students who are currently less involved in both sets of activ-
ities? There is a clear synergy between the two. She also pointed to student on-campus employment as

possibly “the next big thing” to document within eportfolio and/or student record contexts.

All of which serves as prelude for this new issue of AePR, which ultimately is in rich conversation with these
observations and national trends. Today, most campuses have hundreds of co-curricular, employment,
and leadership opportunities for their students, and this issue of AePR highlights several key examples of

how eportfolios can be used to "document engagements.”’

We hope that this issue of the AAEEBL ePortfolio Review ignites your imagination regarding how you can

involve your students in such opportunities.
Happy Reading!

C. Edward Watson
AAC&U and Vice Chair, AAEEBL Board of Directors
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Dear Readers,

ePortfolios have long been an established tool in our classrooms. | think we all agree that no other tool is

better at recording a student’s true development and learning. Examples of activities primarily focused
on the academic student activities were documented in the first few AePR issues. However, we also know
that a lot of student progress happens outside the classroom and we are excited to dedicate this issue of

the AePR to examining eportfolio activities that take place outside of class.

Within this issue, we are bringing some of your best examples of non-classroom eportfolio practices. With-
in these pages, we detail programs that focus on student activities outside of the traditional classroom.
Sticka details how a dietetics program brings the outside in and the challenges students face when first
implementing a program portfolio. Cherner describes the use and importance of eportfolios in the job
hunt for future educators. With regards to assessing prior learning, Danowitz examines the reasons why
there seems to be a lack of adoption in using eportfolios as a way to capture a student's previous work
and knowledge. Foster provides an account of Worcester Polytechnic Institute’s Student Leadership pro-
gram. And, Haskins, Wade, Stuart, and Duffy detail the importance of supporting students and faculty
by providing workshops on eportfolio use. Lastly, we are proud to bring an interview with Trent Batson,
AAEEBL's past Executive Director and eportfolio pioneer, as he reflects on his career within the world
of educational technology. We hope that by reading these articles, you will walk away with new ideas

regarding ePortfolio use in all your efforts both in and outside of your classroom.

From all of us at The AAEEBL ePortfolio Review, we wish you a happy 2018 and best wishes in all your

future endeavors.

Happy reading,

Cindy P. Stevens
Executive Co-Editor
stevensc@wit.edu

David R. Dannenberg
Executive Co-Editor
ddannenberg@alaska.edu
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The Role of Eportfolio

Workshops in Supporting

Students and Faculty

Authors: Megan Haskins, Parker Wade, Heather Stuart and Ashlee Mills Duffy
Editor: Sandra Stewart

Introduction

ePortfolios are often broadly categorized as
either “career,” that highlights a student’s best
work for an external audience, “learning,” that
facilitates integration and critical thinking of
specific course material, or “assessment” that
provides an opportunity to evaluate students,
programs, and institutions (Greenberg, 2004;
Reynolds & Patton, 2014). The ePortfolio Project
at Auburn University (hereafter ePortfolio
Project) combined these categories with a pri-
mary goal of providing meaningful learning for
students and a medium to display their skills,
experiences, and knowledge.

The ePortfolio Project determined that an
outward-facing, professional, and integrative
eportfolio provides students with the best oppor-
tunity to synthesize their learning over time and
present the results to a professional audience.
The outward-facing eportfolio is designed for
an audience external to the study institution and
the professional component requires students
to curate their content for future employers
or graduate schools. Furthermore, integrative
eportfolios invite students to see connections
across courses and between academic and
co-curricular programs. We encourage faculty
to scaffold content and assignments throughout
their program, so that students have ample
opportunities to create artifacts and practice
reflective writing. In addition to the added value
of including their eportfolios in applications,

eportfolios give students the opportunity to
represent and personalize their learning (Penny
Light, Chen, & Ittelson, 2012) and demonstrate a
range of key skills, including rhetorical literacy,
technological literacy, ethical literacy, and crit-
ical literacy (Bacabac, 2013).

Because integrative eportfolios are a complex
product and the creation process can be cum-
bersome for a student to take on, we designed
the ePortfolio Student Workshop Series to help
students create a draft of a professional eport-
folio outside of the classroom. In this article, we
describe how this model fits within our institu-
tional context, explain the content we include
within the workshop series, and provide the
assessment data that indicate how the series
contributes to student learning.

Institutional Context

Implementing eportfolios can (and should) look
different at each institution to help ensure suc-
cessful implementation because their utilization
depends on a variety of factors. This approach
is underscored by the Catalyst for Learning
Framework and case studies from the Connect
to Learning (C2L) network (Eynon & Gambino,
2017; Eynon, Gambino, & Toérok, 2014).

Auburn University is a high-research intensive,
land-grant institution made up of 13 schools
and colleges. The institution employs 5,109
faculty, staff, and administrators and enrolls
29,776 undergraduate and graduate students
(Auburn University Quick Facts, 2017). 96.7%

40
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The Role of Eportfolio Workshops in Supporting
Students and Faculty

of those students are enrolled in on-campus
academic programs. As part of the accredita-
tion process, Auburn University is required
to create and execute a Quality Enhancement
Plan (QEP), an initiative designed to enrich stu-
dent learning. After careful consideration, the
ePortfolio Project was selected as the QEP. The
Office of University Writing (OUW), because of
its experience implementing and supporting a
campus-wide writing initiative, became the cen-
tral office with full-time staff dedicated to the
implementation of the eportfolio Project.

Due to the size of the institution and the number
of individual schools and colleges, mandating
faculty implementation of eportfolios was not
realistic. Faculty are focused on expanding their
own research, so shifting time and resources
toward teaching and learning can be difficult.

The series model (rather than
a single workshop) is most
appropriate because eportfolios are

complex and multi-layered

To support faculty who are interested in incor-
porating eportfolios, the ePortfolio Project
uses a learning community model (Cox, 2004;
Shulman, Cox, & Richlin, 2004) to share best
practices and ensure the sustainability of the
initiative. This learning community, called the
ePortfolio Cohort, brings together faculty and
staff from across disciplines to share experiences
and discuss both challenges and successes. Fac-
ulty and staff typically join the ePortfolio Cohort
as small groups from the same department or
program. These departments and programs
then collaborate with each other and the OUW
to determine how eportfolios will best fit within
their particular context. This collaborative,
context-specific approach mirrors the way we
think about incorporating writing at Auburn
University. The OUW supports faculty and staff
by providing one-on-one consultations, work-
shops and programs, in-class presentations,
and by offering competitive grants. To date, 43
departments and programs have opted to join

4

the ePortfolio Cohort, with representatives from
all 13 colleges and schools at our institution and
several non-academic units as well. For more
information on the ePortfolio Cohort, see Bart-
lett, Stuart, Owensby, and Davis (2016).

While a priority of the ePortfolio Project is to
work with faculty and staff in the ePortfolio
Cohort, we recognize that not everyone will
choose to join the learning community. As a
result, students whose departments or programs
have decided not to join the ePortfolio Cohort
may not have the opportunity to create eportfo-
lios within their courses. The ePortfolio Project
works to offset this reality by providing specific
types of direct student support. Our website
includes a range of materials for students to use,
such as worksheets, handouts, videos, and exam-
ples. We have also partnered with other support
services on campus to provide one-on-one assis-
tance to students. These support units include
the Miller Writing Center, the Career Center,
and the Media and Digital Resource Laboratory.
While support units provide specialized one-
on-one assistance to students, we realize that
direct instruction benefits both students and
faculty. In response to our institutional con-
text and student preferences, we have created a
workshop series to teach highly-motivated stu-
dents how to create an eportfolio.

The ePortfolio Student Workshop Series was
chosen to address the need for more focused and
direct student support. Since a vast majority of
students are enrolled in on-campus programs,
on-campus services are an institutional norm.
Unlike a course, a workshop series is free for stu-
dents and requires a smaller time commitment
throughout the semester. The series model
(rather than a single workshop) is most appro-
priate because eportfolios are complex and
multi-layered. Finally, implementing a work-
shop series is appropriate because the ePortfolio
Project has a central office with staff and space
dedicated to educational programing, but the
office does not currently have the departmental
status necessary to offer for-credit courses.

In preparing for the workshop series, our office
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develops materials and presentations that can be
used to teach eportfolios in a variety of settings.
These handouts and worksheets are designed
to aid students as they develop an eportfolio on
their own and assist faculty in integrating eportfo-
lios without sacrificing their time to develop new
resources for students. In the sections below, we
describe the content, strategies, and assessment of
the ePortfolio Student Workshop Series.

Overview of the Workshop Series

In addition to the institutional context, the goals
of the ePortfolio Project help shape the structure
of the workshop series and the topics we teach
each semester. The ePortfolio Project has four
learning outcomes: effective communication, crit-
ical thinking through reflection, visual literacy, and
technical competency (Marshall, Dufty, Powell, &
Bartlett, 2017). The workshop series is structured
to include a range of topics that address each area
because we believe an ideal eportfolio demon-
strates all four learning outcomes.

Furthermore, the process of creating an eportfolio
helps students develop a better understanding
of their career field, and a polished eportfolio
has the ability to demonstrate competency to
employers. Therefore, we ask students to create
outward-facing, professional, and integrative
eportfolios. Research also suggests that the reflec-
tive component of eportfolios is an advantage
both within the eportfolio and as a tool for inter-
view preparation (Whitworth, Deering, Hardy, &
Jones, 2011). As a result, we work with students to
prepare their eportfolios for external audiences in
order to not only demonstrate their skills, but also
better prepare them for future conversations with
employers.

Workshop Series Structure

The workshop series takes place over the course
of six weeks and covers a wide range of topics
related to building and enhancing student
eportfolios. Though the intended participants
are students who have yet to begin drafting their
website, students with drafts are still encour-
aged to attend in order to revise and improve
their current website. Each workshop is 90 min-
utes long and includes instructional lectures,

hands-on activities, and work time. Since the
workshops are scaffolded to build upon one
another, students are encouraged to attend all
six. According to Roberts, Maor, and Herrington
(2016), scaffolding in the context of eportfolios
supports the learning process in a way that is
tailored to student needs in order to help them
achieve their learning goals.

In the first two workshops, we focus on pro-
viding students with an overview of eportfolios,
ensuring that they have an understanding of the
scope and process. Students also gather and orga-
nize their artifacts and reflections so that they
have content prepared once we begin using the
technology. We are strategic in our placement of
the technology workshop in the middle of the
series because we want students to have written
content, artifacts, and an understanding of the
story they will tell before learning the platform
(Arola, Sheppard, & Ball, 2014; DeVoss, 2015).
Once students have created accounts within
their chosen platform, workshop time is spent
focusing on visual literacy, discussing design
strategies, and considering effective visual com-
munication. At this point in the series, a majority
of the instructional information has been pre-
sented, so the final two workshops focus on
giving students extended time to work on their
eportfolios and receive feedback from peers and
staff members.

Workshop Series Topics

Audience

As students create their eportfolios, their
intended audience will determine how they
choose to present their work (Gallagher &
Poklop, 2014). For this reason, one of the first
activities in the workshop series requires stu-
dents to consider what larger story they plan to
tell, as well as their target audience. While stu-
dents who are required to create an eportfolio for
class will instinctively write for their professor,
it is important to begin the workshop series by
determining a secondary, external audience.
Establishing the audience guides other decisions
about language, content, and design.

42

The AAEEBL ePortfolio Review


http://wp.auburn.edu/writing/eportfolio-project/student-resources/

The Role of Eportfolio Workshops in Supporting
Students and Faculty

Artifacts

Artifacts are a crucial aspect of eportfolios since
theyserve as the evidence and support for the stu-
dent’s story. Nonetheless, students often struggle
to determine which artifacts will best reflect
their overall identity, so it is important that time
is set aside for them to brainstorm, locate, and
organize potential materials. Selecting artifacts
also becomes increasingly daunting as students
consider the complexity of the technology and
design components. As a result, we present and
discuss artifacts within the second workshop,
offering brief instruction on their role and pur-
pose, followed by time for students to gather
and reflect upon their decisions.

Reflective Writing

It is difficult to talk about artifacts without also
including a conversation on reflective writing, as
the two are meant to perform together in order
to fully establish a story. With this in mind, the
workshop series introduces them together, rec-
ognizing that artifacts must be contextualized
and reflected upon so that the student’s story
and professional identity can be communicated
effectively. Reflection is important in the eport-
folio process because it helps students see their
work as awhole and, in return, track and respond
to their own growth (Ayan & Seferoglu, 2010;
Wakimoto & Lewis, 2014). We discuss different
levels of reflection (Driscoll, 1994) and provide
assistance to help students move beyond sum-
mary and into a deeper layer of thinking.

Technology

Many students come to the workshop series with
the technology as a high priority. However, we
purposefully delay introducing the platforms
until the content of eportfolios is developed,
allowing students to think critically about their
story prior to introducing this aspect. Johnsen
(2012) observes that more current and user-
friendly technology leads to a higher percentage
of eportfolio completion. For this reason, our
office provides direct support for three user-
friendly platforms, Wix, Weebly, and Wordpress,
though students can select any platform.

We purposefully delay introducing
the platforms until the content of

eportfolios is developed

In the series, we present these three platform
options with a quick tutorial to familiarize
students with the technology and discuss the
internal support features.

Design

Like artifacts and reflective writing, design
choices are important to successful eportfolios.
Well-chosen design elements offer a unique
opportunity for students to connect with their
audience and reinforce the story they are com-
municating, so it is important that students
recognize what and how they are communicating
through their visual choices. Since students enter
the series with various levels of expertise, we
introduce basic design principles by discussing
and modeling each element individually (Arola
et al., 2014; Williams, 2004). Students are also
asked to apply these design principles by iden-
tifying the different design elements of various
websites, discussing strong aspects, and offering
suggestions for improvement. This process rein-
forces the design principles and demonstrates
that design elements are interconnected and
students should use multiple principles when
creating their eportfolio (Williams, 2004).

Ethical Literacy

As students create an outward-facing eportfolio, they
make choices that can impact themselves and others.
We call these choices and their impact “ethical lit-
eracy.” In the context of an eportfolio, ethical literacy
incorporates three main elements: attribution, rep-
resentation, and accessibility (Bartlett et al., 2016). By
introducing these topics and giving students practical
ways to think about how they choose to present them-
selves and others, the workshop empowers students
to make responsible decisions. Free websites are iden-
tified to help students find and use media in ethical
ways. These websites include Creative Commons,
Pixabay, and Wiximedia Commons.
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Working
Semester

Workshop Response
Enrollment § Pre-Workshop Post-Workshop Rate
Fall 2016 47 40 23 69.0% N=20
Spring 2017 49 36 28 68.5% N=21

Total

Survey Responses Average

Number of pairs
available for analysis

Table 1. ePortfolio Survey Response Rates

Peer Review

The skills required to create an eportfolio differ
from those needed to provide feedback. There-
fore, giving students the opportunity to give and
receive feedback develops a deeper level of skill
and understanding. Peer review comments fre-
quently address the artifacts and the layout of
the eportfolio, and discussion of these elements
expands knowledge of how experiences can be
represented (Jones, Downs, & Jenkins, 2015).
Receiving feedback from peers also allows stu-
dents to see how their work is being perceived
and better understand how to contextualize
their experiences for an audience other than
themselves.

Assessment

The ePortfolio Project regularly engages in
assessment and evaluation practices to inform
program development, implementation, and
improvement. Since the beginning of the work-
shop series, we have sought feedback from
students to determine how they heard about
the workshop series, what activities were most
effective, and what additional resources would
be helpful. Since students do not leave the work-
shop series with a complete eportfolio, scoring
eportfolios is not a sensible method for directly
measuring student learning. However, beginning
in Fall 2016, pre- and post-surveys of confidence
in each of our learning outcomes were added as
a proxy of student learning during the work-
shop series. The use of a survey to gauge student
perceptions of learning provides us with feed-
back on our curriculum and instruction and has
allowed us to make improvements over time.
Twelve Likert-type statements (included in
Table 2, see following page) and four open-ended
questions are included in the survey, which was

created in Qualtrics and administered through
email to workshop participants as soon as they
register and again after the last workshop in the
series (Table 2). Participation in the surveys is
not required, the results are not anonymous, and
students do not have to complete the pre-work-
shop survey in order to take the post-workshop
survey. At the time of this publication, two com-
plete semesters (Fall 2016 and Spring 2017) of
pre- and post-workshop survey responses are
available for analysis (Table 1).

The choices for the Likert-type response items
were: l-strongly disagree, 2-disagree, 3-some-
what disagree, 4-somewhat agree, 5-agree, and
6-strongly agree. The analysis was completed
using the Wilcoxon signed-rank test (Lovric,
2011) because the data did not follow a normal
pattern of distribution (Table 2).

Since the beginning of the workshop
series, we sought feedback from
students to determine how they
heard about the workshop series,
what activities were most effective,

and what additional resources would

be helpful

Each question in both semesters showed results
with significance (p<.05) in both the Z-value and
W-value, indicating observed changes in survey
scores were likely not due to chance (Table 2).
Furthermore, the mean difference between pre-
and post- values increased for each question
analyzed (Figure 1, see page 46).

Since there is little differentiation from item

Lt
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10

11

12

ePortfolio Construct

Which documents and media to
include in an eportfolio

Which pages and subpages to
include in an eportfolio

Where to access online resources to
help design an eportfolio

How to use a website-building plat-
form to create an eportfolio

Know what skills, experiences,
knowledge/content are

How to write reflections to include in
an eportfolio

How to make an eportfolio accessible
to users with disabilities

How to properly acknowledge work
of others in an eportfolio

How to contextualize documents and
media in an eportfolio

How to connect experiences to tell a
cohesive story in an eportfolio

How to apply design principles based
on the purpose of the eportfolio

How to ethically represent myself
and others in an eportfolio

Mean

Difference
(Pre- and

Post-)

1.40

4.15

2.29

2.28

1.32

2.95

3.79

2.37

1.10

2.10

1.32

2.63

Sum
of
Rank

()0
(+) 210

)0
(+) 210

()0
(+) 153

(=)0
(+ 171
()0
(+) 190
(-)0
(+) 210

()0
(+) 190

(-) 2
(+) 188

()0
(+) 210

()2
(+) 208
(=)0
(+) 190
(-)0
(+) 190

-3.9199

-8.9199

-3.6214

-3.7236

-3.8230

-3.9199

-3.8230

-8.7425

-3.9199

-3.8453

-3.8230

-3.8230

Exact P
(two-tailed)

8E-05*

8E-05*

0.0003*

0.0002*

0.00014*

8E-05*

0.00014*

0.00018*

8E-05*

0.00012*

0.00014*

0.00014*

W-value

Critical Value of
W for N

52

52

34

40

46

52

46

46

52

52

46

46

Table 2: Wilcoxon Signed-Rank Test Differences in Confiodence Between Pre and Post Workshop Survey Fall 2016 and Spring 2017
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Figure 1. Combined Fall 2016 & Spring 2017 Workshop Survey Averages

to item, it is difficult to make claims about stu-
dents’ confidence levels for statements about
individual elements of the eportfolio workshop
curriculum. However, these means do indicate
a significant increase in confidence across all
measures. Since the survey was designed with
our learning objectives in mind, the data indi-
cate that our workshop structure is successful
in increasing students’ confidence on individual
elements of eportfolio curriculum.

Next Steps

The ePortfolio Student Workshop Series has
been a successful way to provide support to
students who seek a structured learning environ-
ment to create their eportfolio. In a recent video
interview, one student noted that the workshops
“made it easy to really get started and getting
started is always the hardest part” (graduate stu-
dent in biological sciences). The structure of the
workshop series allows students to gain confi-
dence with individual elements of the eportfolio
as they build on previous weeks’ activities.
Another student noted the camaraderie of the

workshop series. “There’s an energy in the room
that you can feed off of to help you to create the
best possible product that you can” (undergrad-
uate student in media studies).

In addition to listening to student feedback, we
also utilize our assessment data to inform the
next steps for the series. For example, in previous
years, students have mentioned a preference for
more time to work, so we adjusted the workshops
by abbreviating instructional time and increasing
work time throughout the process as well as adding
a workday near the end of the series. Subsequent
pre- and post-survey results should indicate if
these adjustments help students feel more confi-
dent in the draft that they complete.

Students also consistently request examples from
their own department. The majority of eportfolio
examples come from previous workshop par-
ticipants, finalists of the Outstanding ePortfolio
Award, and students affiliated with the ePortfolio
Project. While we work to incorporate a wide
range of fields and academic levels, we also plan
to adjust the discussions to help students look at
eportfolios from different disciplines and apply
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The Role of Eportfolio Workshops in Supporting
Students and Faculty

eportfolio best practices to their own work

Conclusion

The ePortfolio Student Workshop Series is a
beneficial program because it allows us to stay
attentive to student learning and support fac-
ulty in a complex institutional context. While the
ePortfolio Project relies on faculty participation
to incorporate eportfolios throughout the cur-
riculum and reinforce our learning outcomes,
providing direct instruction centrally supports
students whose programs are not yet involved
in the ePortfolio Project. Likewise, the workshop
series allows us to create materials that can be used
by faculty, reducing the time required for faculty
to include instruction about eportfolio creation
in their courses. Our materials are able to be
easily adapted because we refine them based on
the feedback of the workshop series participants,
who represent a variety of academic disciplines.
Finally, our assessment indicates that the ePort-
folio Student Workshop Series is an effective
program because the direct instruction improves
student learning across all learning outcomes.
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